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Abstract
The article is devoted to the organization of experimental work on teaching English works of fiction based on dramatization. Thearticle examines the use of dramatic elements in the process of teaching literature as a method that promotes a deeper and moreemotional perception of the text. The influence of dramatization on the development of language skills, critical thinking skills andintercultural communication in students is explored. The article analyzes the results of the experiment, showing that the use ofdramatization helps to improve the understanding of works, develop creativity and confidence in the use of language, as well asincrease interest in literature in general.
Key words: dramatization in teaching a foreign language; role-playing games; adult education; literature; works of art; theatricalproduction.

Introduction

Research in the field of foreign language learning emphasizes theimportance of developing foreign language communicative com-petencies through game-based methods that actively engage stu-dents. This approach aligns with the requirements of the CommonEuropean Framework of Reference for Languages (CEFR) and sig-nificantly enhances communication skills.
There are five main types of games used for educational pur-poses: locomotor, social, object-based, linguistic, and dramatic(role-playing).[1] Each of these types has unique advantages forstudent development; however, in recent years, dramatic play hasbecome particularly important in shaping foreign language commu-nicative competence. Dramatic play typically involves assigning andadopting roles, which are then performed by participants. Whiledrama serves as a powerful teaching tool that enables students toexplore various situations, characters, and contexts, dramatic playforms the foundation for creating an entire world of drama and rep-resents a method of deeply understanding the surrounding worldthrough role-based interaction.[2]

Literature Review andMethodology

Drama (from the Greek dráma – action) is a genre of literary worksintended for theatrical performance. The core of drama alwaysrevolves around conflict, which may arise between characters orbetween characters and society. Such works predominantly fea-ture monologues and dialogues, whether in prose or verse. Dramaportrays serious confrontations in which relationships betweencharacters or between characters and society are rich in dramatictension. The plot of a drama is characterized by intense strugglesthat occur not only at the level of external conflicts between charac-ters but also within their inner worlds.Eric Berne described dramatic play as a "transaction – a way ofinterpreting social interactions," in which individuals "try on life"by putting themselves in the roles of adults, animals, and objects.This process helps individuals learn to trust themselves, think inde-pendently, make autonomous decisions, and openly express theiremotions.Drama has "a defined beginning, climax, and resolution" andincludes dramatic play, story dramatization, improvisational pan-tomime, shadow plays, and other improvised dramatic forms.Our research indicates that dramatic play fosters the develop-ment of communication skills and self-management by providing
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participants with the opportunity to symbolically create and trans-form emotionally rich events. However, in the modern educationalsystem, a gap persists between recognizing the value of this methodand its actual implementation in practice.As I.D. Gomez stated, "An engaged and interested student willlearn, and drama directly engages.[3] " Drama consists of activitiessuch as role-playing, pantomime, modeling, and improvisation.Role-playing immerses students in real-life situations that maybe "stressful, unfamiliar, complex, or contradictory," requiringthem to analyze their own emotions in relation to others and theircircumstances. At the initial stage, students typically imitate oneor two actions, but as the game progresses, they expand their rolesto include multiple actions relevant to their characters. Thus, role-playing enhances students’ communicative and affective skills bystimulating natural conversations and allowing participants to actin settings that help them overcome their fear of emotional, lin-guistic, or social constraints.

Results and Discussion

The experimental sessions were organized based on the programand methodology proposed by this study. To determine the effec-tiveness of improving extensive reading and comprehension skillsof literary works in English, the following research hypothesis wasformulated: If the educational process is structured in a specificmanner, the effectiveness of students’ foreign language commu-nicative competence can be increased through the improvement ofextensive reading and literary text comprehension skills.The primary goal of the experiment was to determine the roleof drama, staging, and effectiveness in training future foreign lan-guage teachers. Based on this goal, the study addressed the follow-ing research questions:
1. What are the perspectives of future educators regarding the

impact of dramatic activities on:

• Foreign language learning• The development of intercultural competence• The ability to work individually or in groups• The development of vocabulary, speaking, comprehension, andlistening skills
2. What are future educators’ suggestions for implementing a

drama course?The experimental study was conducted at Fergana State Uni-versity, Andijan State Institute of Foreign Languages, and KarshiState University in the faculties of foreign language and literature(English language). The courses "Literature of the Target LanguageCountry" and "Home Reading" begin with the selection of literaryworks in collaboration with students.The diagnostic functions of the experimental study allowed forthe assessment of students’ reading skills upon university admis-sion. Based on the collected data, objectives were set, learningcontent was determined, and expected outcomes were planned.Pilot experiments were conducted over the past ten years. Stag-ing and performances of English literary works were organized bystudents, including Gone With The Wind by Margaret Mitchell, TheGreat Gatsby by F. Scott Fitzgerald, and Little Women by Louisa MayAlcott.By working with dialogue-based situations, students reinforcelexical material, which is particularly important as communicationrequires the precise use of conversational clichés. These conver-sational structures enhance the accuracy and appropriateness ofspeech in the foreign language context. As a result, fluency in-creases, responsiveness to questions improves, questioning skillsdevelop, and speech becomes more natural.In this study, various research methods were employed, includ-ing literature analysis, the study of pedagogical experiences, analy-

sis of previous research on the topic, student and teacher surveys,and interviews with students and graduates.Methods of synthesis and abstraction played a key role in prob-lem analysis and conclusion formulation.In the second phase, experimental elements were developed,teacher coordination was established, and interaction methods withstudents were refined. Methods such as dramatization of literaryworks in foreign language learning were used. In the third phase,methods of analysis, synthesis, experimentation, and statisticalprocessing of quantitative data were applied.In the initial phase of the experimental study, extensive readingwas often defined as the opposite of intensive reading. Preliminaryinvestigations were conducted to determine its development.According to the results, in the experimental groups, high pro-ficiency was 7.6%, medium proficiency was 20.3%, and low profi-ciency was 72.1%. In the control groups, high proficiency was 8.5%,medium proficiency was 18.4%, and low proficiency was 72.1%.This shows that the initial proficiency levels were almost identical,with a high percentage of low proficiency in both groups.The study aimed to determine the effectiveness of dramatizationand drama in developing foreign language communicative compe-tence. Students demonstrated a positive attitude towards the use ofdrama and dramatization in classes.Dramatization can be considered an effective linguistic-didacticmethod for enhancing foreign language communicative compe-tence. Additionally, most participants stated that active engage-ment in drama helps students learn continuously and effectively.Moreover, participants noted that dramatic activities create an en-joyable learning environment. Another point mentioned by bothexperimental and control group students was that dramatic per-formances help develop abstract thinking skills. Participation indrama helped them better understand explanatory text materialsin textbooks.Regarding the impact of drama on students’ intercultural com-munication skills, our experiments showed that 90% of respon-dents noted its positive influence on their understanding of foreigncultures. Literature reviews also discuss similar findings.H. Gardner highlighted the unique social aspects of drama, stat-ing that "interaction with others gives drama a completely distinctquality" [4]. Additionally, social integration through dramatic inter-action fosters critical thinking, enhances problem-solving abilities,and improves oral communication skills, making students moresociable, productive, and determined individuals.Our research demonstrated that social interaction in drama en-abled shy students, particularly female students, to gain confidenceand overcome embarrassment and timidity.R.K. Sawyer also argued that classroom drama strategies helpdevelop students’ intercultural skills, such as empathy and adapt-ability, which are essential in the real world. [5]The assessment of the level of development of foreign languagecommunicative competence of students based on dramatizationwas carried out using the following criteria: the criterion of mean-ingfulness of speech utterance, the criterion of productivity, thecriterion of communicative motivation, the criterion of purposeful-ness and the criterion of expressiveness of speech.

Conclusion

Based on the final monitoring results, the following conclusions canbe drawn: 1. Through targeted instruction involving dramatizationand role-playing, students in the experimental group achieved ahigher level of cognitive activity, with some reaching the fourthlevel of communicative competence.The absence of such training in the control group prevented thestudents from remaining in the strong groups. According to theresults of the final exam, they ended up in the category of averagestudents, receiving mostly good and satisfactory grades.
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Table 1. Distribution of students in experimental and control groups
№ Educational institutions Total number of students Experimental group

EG CG
1 Andijan State Institute of Foreign Languages 225 112 113
2 Karshi State University 229 115 114
3 Fergana State University 228 113 115

Total number 682 340 342

Table 2. Student Performance Levels in Different Universities
Universities Groups Number of students High Average Low

quant. in% quant. in% quant. in%

2*Andijan State Institute of Foreign Languages EG 112 8 7.1% 22 19.6% 82 73.2%
CG 113 9 8.0% 20 17.7% 84 74.3%

2*Karshi State University EG 115 9 7.8% 23 20.0% 83 72.2%
CG 114 10 8.8% 22 19.3% 82 71.9%

2*Fergana State University EG 113 9 8.0% 24 21.2% 80 70.8%
CG 115 10 8.7% 21 18.3% 84 73.0%

Total EG 340 26 7.6% 69 20.3% 245 72.1%
CG 342 29 8.5% 63 18.4% 250 73.1%

Figure 1. SAn example figure

2. Our educational system enabled weaker students in the con-trol group to transition to an intermediate level, demonstratingcreative approaches in task execution.
Thanks to the training system we developed, students from thecontrol group who were previously considered weak were able tomove into the intermediate category. The creative approach to com-pleting assignments is reflected in the selection and organizationof learning materials, as well as in the ability to present them in anengaging manner.
Creative assignments, such as reading literary works, compos-ing dialogues, monologues, and polylogues, are completed by stu-dents at home with no time restrictions. The primary focus is onthe quality of independent creative work. As practice shows, stu-dents in the control group (CG) and the experimental group (EG)exhibit different developmental trends at various stages of learning.In the control group, several students, for various reasons, did notcomplete their individual assignments.
All levels are closely interconnected with the student’s internaland external position. The internal position is shaped by their mo-tivation to learn a foreign language and their self-assessment ofcommunicative skills. The external position reflects the realiza-tion of the internal one, meaning the practical implementation of

communicative behavior.
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