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Abstract
This paper presents a micro-level empirical study on strategic vocabulary acquisition tailored to learners’ individual interests.
Drawing on the foundational theories of second language acquisition (SLA), including Krashen’s Input Hypothesis and Gardner’s
Theory of Multiple Intelligences, this study explores how personalized, interest-based methods can significantly enhance
vocabulary retention and practical usage. Three IELTS learners with different interests—films, music, and books—participated
in an eight-week experimental program. The findings indicate that contextual and emotionally engaging input leads to superior
vocabulary acquisition and speaking fluency. This research contributes to the growing body of literature advocating for
learner-centered methodologies and supports integrating cognitive psychology and personalized content in ESL classrooms.
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Introduction

Second language acquisition is a complex cognitive and social pro-
cess. Traditional approaches often rely on rote memorization and
decontextualized drills. However, recent advances in applied lin-
guistics and cognitive psychology emphasize the importance of
contextual learning, emotional engagement, and learner auton-
omy. Scholars such as Krashen (1985) and Dörnyei (2009) argue
that language input, motivation, and emotional connection to the
content are crucial for effective language acquisition.
This study investigates how aligning language input with

learners’ personal interests can expedite vocabulary acquisition.
The hypothesis is grounded in Gardner’s Theory of Multiple Intel-
ligences (1983) andSchmidt’sNoticingHypothesis (1990), propos-
ing that personalized input not only increases learner motivation
but also enhances the depth of cognitive processing. The study in-
volved three learners with similar language proficiency levels but
differing interests, making it a suitablemicrocosm for testing per-
sonalized instruction.

Literature Review

Krashen’s Input Hypothesis underscores the need for comprehen-
sible input that is slightly above the learner’s current level (i+1),
facilitating natural language acquisition.
Schmidt’s Noticing Hypothesis posits that conscious aware-

ness of linguistic input is essential for learning to occur.
Gardner’s Multiple Intelligences Theory provides a framework

for tailoring instruction to learners’ individual cognitive strengths
(e.g., musical, visual, linguistic intelligences).
Dörnyei’s Motivation Model highlights the importance of in-

tegrative and instrumental motivation in language learning, sug-
gesting that learner engagement increases when the material is
personally relevant.
Ellis (2008) emphasizes the role of task-based learning and

context-driven instruction in vocabulary retention andfluencyde-
velopment.
These theories collectively advocate for a shift toward interest-

driven, psychologically informed SLA practices.
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Learner Profile

Three intermediate-level IELTS students, each 20 years old, par-
ticipated in this study:
Bekzod: Passionate about films
Asadbek: Enjoys music
Austin: Avid reader of books
Each learner had moderate vocabulary proficiency and dis-

played varying degrees of intrinsic motivation. All participants
shared similar educational backgrounds and learning environ-
ments, ensuring consistency in external variables.

Methodology

Over eight weeks, each participant engaged with English-
language materials aligned with their interests:
Bekzod watched films and extracted unfamiliar vocabulary

weekly. He created example sentences using the new words and
integrated them into speaking tasks.
Asadbek analyzed one English song per week, identifying un-

known vocabulary, understanding lyrical context, and using the
words in personal writing tasks.
Austin read selected English books and recorded new vocabu-

lary. However, he relied primarily on rote memorization and sel-
dom contextualized the words.
Vocabulary tests and speaking tasks were administered before

and after the intervention. Observations and interviewswere used
to supplement quantitative data.

Vocabulary Growth Based on Interest Used

LEARNER INTEREST USED VOCABULARY GROWTH (%) NOTE: EXPERIENCE AND PRACTICE

BEKZOD Films 65% Strong contextual learning through audio-
visual input

ASADBEK Music 45% Improved auditory retention and phrase
usage

AUSTIN Books 20% Low contextual engagement, limited long-
term retention

Discussion

The data indicate that personalized input significantly enhances
vocabulary acquisition. Bekzod, whose method integrated audio-
visual engagement and productive tasks, exhibited the highest
growth. This alignswithKrashen’s theory that comprehensible in-
put combined with emotional engagement facilitates better learn-
ing outcomes. Asadbek also showed substantial improvement,
possibly due to repeated exposure to linguistic chunks within
rhythmic structures, supporting Gardner’s musical intelligence
framework.
Austin’s limited progress suggests that mere exposure with-

outmeaningful interaction or emotional connection is insufficient.
His approach lacked depth and failed to leverage contextual clues
or learner autonomy, reinforcing Schmidt’s argument that con-
sciousnoticingandcontextual processingare critical invocabulary
learning.
These findings advocate for instructional designs that respect

learner individuality and psychological predispositions, thereby
increasing efficacy in SLA environments.

Conclusion

Thismicro-level study supports thehypothesis that vocabulary ac-
quisition can be significantly enhanced by aligning language in-
put with learner interests. Personalization, emotional relevance,
and context-driven tasks are key drivers in the SLAprocess. While
each learner’s cognitive profile played a role in their outcomes, the
overarching implication is clear: engaging the learner meaning-
fully yields measurable linguistic benefits. Future research could
scale this approach across diverse age groups and linguistic back-
grounds to further validate the efficacy of personalized language
learning. For practitioners, this study highlights the importance
of integrating learner interest, task authenticity, and psychologi-
cal engagement into language instruction.
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